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Supervising revising at home and helping your teenager prepare for the GCSE English
exams can be a minefield for parents and carers. This booklet will provide
information for parents alongside practical guidance on the following:

« what revision should look like.

« what poor study patterns to look out for.

« how to revise quotations for Literature.

« what the texts are about - a guide for parents.

« what the paper entails - questions, marks, timings and resilience.

« what a grade 4/5 looks like.




What revision should look like

Here are some tried and tested revision techniques. They are all designed to consolidate information into
one place to revise the core information.

Mind maps
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Post-its on walls

What should it look like?
Each post-it should have a
heading and then bullet
points outlining key
information.

The information should be
brief and pertinent to
provide ‘at a glance’ revision.
It should be displayed in an
area where it can be
constantly referred to - such

as a bedroom wall. /
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Flash cards
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Quotation explosions

What it should look
like?

The quotation will be
in the centre and
around the quotation
will be a mind-map
style exploration of

What it should look like? \

The focus of the revision should
be written at the top or on one
side of the flashcard. On the
reverse of the card or below
the heading should be
summarised information that
can be re-read and learned at
regular ‘snapshot’ intervals.
These can be a good testing
tool for you to use when

K quizzing your child. /
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Get your child to zoom in on choices made in important quotes
from a literature text:

Quote Explosions

What are the

writer’s intentions in

/Connotations of words
(what they suggest/ make
the reader think of).

this quote? What

are they showing /

saying about their
time / society?

Techniques or devices
— identify and label

the various
techniques and
connotations in the

Chosen quote

How does this quote link -
to the major themes of

Sentence structure, construction or

quotation. the text / other quotes? length?
\ A -~
What poor study patterns to look out for
The following signs may suggest that your child is
How to hel developing poor study habits: ~N
Ask to see the notes e Reading and not making notes as they may Check
) . . . Are th
they are making - do be just staring at a page in the text or study Arethey
they develop and get . reading/revising the
added to. gu1de. same text over and
e Revising the same topic over and over over, A Christmas
because they find it easier, student often Carol for example. )
/ Allow revise the one text they understand the
Watch the film with them and most as this feels safe.
ask questions such as: e Wanting to watch the “film’ adaptation of a
‘How does this compare to " ] .. Ask
the novelplay?” text, as it is a passive activity. Ask them frequently to
e Not having their class notes at home, see their class

‘What important bits of the
\ﬁlm are the most significant?’

constantly leaving them at school. bookflesson notes.




How to revise quotations for Literature.

1. Don't try to remember too many at once
Pick out five quotes at a time to work on. Trying to memorise too many all at once is going to addle
your brain. As your first five choose the ones you mostly likely to come back to and use time and again -

basically the most important ones.

2. Choose quotes for the main characters and themes

If you're studying Macbeth by William Shakespeare you'll have heard this quote:
“What’s done cannot be undone.”

This is one of the most significant quotations on the play, as it sums up the downfall of Macbeth and
Lady Macbeth. It's a very good place to start your learning. Whatever text you're studying start by

learning the quotes that you seem to use most often.

3. Make a flashcard for each quote

Write your quote on one side. On the other side write the key words from your quote.

When you first start trying to memorise the quote look at the side with the full quote on and read it out
loud to yourself several times. Then, flip the card over and use the key words to prompt your memory.
Finally, hide the card and see if you can still remember it. You can carry your index cards around with
you for the quotes you're currently focusing on and if you get a quiet moment e.g. on the school bus or

while you're waiting for a lesson to start you can quickly go over them.

4. Make sticky notes and stick them where you'll see them
Many people swear by this. You can put sticky notes above your desk, on the back of the loo door,
around the mirror where you do your hair and make-up or on the fridge door. Read over them

whenever you see them. Make them stand out so they don’t just blend into the environment.

5. Draw cartoons or sketches to help you remember
If you're a visual learner drawing pictures, cartoons or dingbats to help you remember will probably

help.

6. Act them out
If you're a kinaesthetic learner (someone who learns by doing) then act out the quote. Get into
character and ‘be' the person saying that quote. Alternatively, you could come up with an action for

each of the key words.

7. Read, cover, say and write
Learn by reading out loud, covering up the information and then saying it as you write it out again and

again and again.



https://lifemoreextraordinary.com/study-skills/post-it-notes-revision/

8. Analyse each quote

You're memorising these quotes to support your arguments in English essays. That means you've got
to know what they signify and mean. To help you with this write the quote in the middle of a piece of
paper and create a mind map where you're brainstorming everything you can think of about the quote.
For example:

e What it says about the character

e How it demonstrates or expands on a theme in the text
e The use of language in the quote

e The rhythm, meter, rhyme or other plays with language such as assonance, alliteration or
sibilance and what this says about the affect the writer was trying to achieve

Understanding is the very first step to remembering so this is important stuff — and it will also help you
to access higher marks in your exam.

9. Visualisation

For each of the key words in a quote think of a visual image that ties groups of these words together.

10. Little and often

Whatever you do, don't sit down one Saturday morning with the target of learning 100 quotes in six
hours. Instead, focus on one quote for 3-5 minutes at a time up to five times per day. This way your
subconcious mind will have time to absorb the information. You'll be amazed at how well you can

remember a quote that you started learning two hours ago if you have a break in between!

11. Start early

Start to memorise quotes as early as possible so you've got time to learn five quotes per week using
the little and often method. Whatever you do, don't leave it until the day before the exam to start

learning them!

12. Rinse and repeat
When you've learnt a quote keep going back to it to remind yourself of it. So, don't learn a quote this
week and then forget about it until the week of the exam. Instead, make sure you read it through 2-3

times per week to keep it fresh in your memory.

13. Use them in practice essays

See the appendix of this booklet for key quotation banks for all Literature
texts.


https://lifemoreextraordinary.com/study-skills/revision-posters-and-mind-maps-to-boost-your-grades/

What the texts are about - a guide for parents.
A Christmas Carol

A mean-spirited, miserly old man named Ebenezer Scrooge sits in his counting-house on a
frigid Christmas Eve. His clerk, Bob Cratchit, shivers in the anteroom because Scrooge
refuses to spend money on heating coals for a fire. Scrooge's nephew, Fred, pays his uncle a
visit and invites him to his annual Christmas party. Two portly gentlemen also drop by and
ask Scrooge for a contribution to their charity. Scrooge reacts to the holiday visitors with
bitterness and venom, spitting out an angry "Bah! Humbug!" in response to his nephew's
"Merry Christmas!"

Later that evening, after returning to his dark, cold apartment, Scrooge receives a chilling
visitation from the ghost of his dead partner, Jacob Marley. Marley, looking haggard and
pallid, relates his unfortunate story. As punishment for his greedy and self-serving life his
spirit has been condemned to wander the Earth weighted down with heavy chains. Marley
hopes to save Scrooge from sharing the same fate. Marley informs Scrooge that three spirits
will visit him during each of the next three nights. After the wraith disappears, Scrooge
collapses into a deep sleep.

He wakes moments before the arrival of the Ghost of Christmas Past, a strange childlike
phantom with a brightly glowing head. The spirit escorts Scrooge on a journey into the past
to previous Christmases from the curmudgeon's earlier years. Invisible to those he watches,
Scrooge revisits his childhood school days, his apprenticeship with a jolly merchant named
Fezziwig, and his engagement to Belle, a woman who leaves Scrooge because his lust for
money eclipses his ability to love another. Scrooge, deeply moved, sheds tears of regret
before the phantom returns him to his bed.

The Ghost of Christmas Present, a majestic giant clad in a green fur robe, takes Scrooge
through London to unveil Christmas as it will happen that year. Scrooge watches the large,
bustling Cratchit family prepare a miniature feast in its meagre home. He discovers Bob
Cratchit's crippled son, Tiny Tim, a courageous boy whose kindness and humility warms
Scrooge's heart. The spectre then zips Scrooge to his nephew's to witness the Christmas
party. Scrooge finds the jovial gathering delightful and pleads with the spirit to stay until the
very end of the festivities. As the day passes, the spirit ages, becoming noticeably older.
Toward the end of the day, he shows Scrooge two starved children, Ignorance and Want,
living under his coat. He vanishes instantly as Scrooge notices a dark, hooded figure coming
toward him.

The Ghost of Christmas Yet to Come leads Scrooge through a sequence of mysterious scenes
relating to an unnamed man's recent death. Scrooge sees businessmen discussing the dead
man's riches, some vagabonds trading his personal effects for cash, and a poor couple
expressing relief at the death of their unforgiving creditor. Scrooge, anxious to learn the
lesson of his latest visitor, begs to know the name of the dead man. After pleading with the
ghost, Scrooge finds himself in a churchyard, the spirit pointing to a grave. Scrooge looks at
the headstone and is shocked to read his own name. He desperately implores the spirit to
alter his fate, promising to renounce his insensitive, avaricious ways and to honour Christmas
with all his heart. Whoosh! He suddenly finds himself safely tucked in his bed.

Overwhelmed with joy by the chance to redeem himself and grateful that he has been
returned to Christmas Day, Scrooge rushes out onto the street hoping to share his
newfound Christmas spirit. He sends a giant Christmas turkey to the Cratchit house and
attends Fred's party, to the stifled surprise of the other guests. As the years go by, he holds
true to his promise and honours Christmas with all his heart: he treats Tiny Tim as if he were
his own child, provides lavish gifts for the poor, and treats his fellow human beings with
kindness, generosity, and warmth.

How to support
your child.

Make sure they
know the text
well.

Re-read with them
or ask them to
recall the story to
you.

Set time aside
when they can
read to you or tell
you about their
favourite part in
the text.

Ask them if they
can name the key
characters and
themes in the text.

Quiz them on the
sequence of the
text and what
quotations they
can remember
from the text.

Ask them to tell
you why the writer
wrote this text and
what the impact is
onthemasa
reader.

Discuss their
feelings about the
text and promote
positivity.




Animal Farm

Old Major, a prize-winning boar, gathers the animals of the Manor Farm for a meeting
in the big barn. He tells them of a dream he has had in which all animals live together
with no human beings to oppress or control them. He tells the animals that they must
work toward such a paradise and teaches them a song called “Beasts of England,” in
which his dream vision is lyrically described. The animals greet Major’s vision with great
enthusiasm. When he dies only three nights after the meeting, three younger pigs—
Snowball, Napoleon, and Squealer—formulate his main principles into a philosophy
called Animalism. Late one night, the animals manage to defeat the farmer Mr. Jones in
a battle, running him off the land. They rename the property Animal Farm and dedicate
themselves to achieving Major’s dream. The cart-horse Boxer devotes himself to the
cause with particular zeal, committing his great strength to the prosperity of the farm
and adopting as a personal maxim the affirmation “I will work harder.”

At first, Animal Farm prospers. Snowball works at teaching the animals to read, and
Napoleon takes a group of young puppies to educate them in the principles of
Animalism. When Mr. Jones reappears to take back his farm, the animals defeat him
again, in what comes to be known as the Battle of the Cowshed, and take the farmer’s
abandoned gun as a token of their victory. As time passes, however, Napoleon and
Snowball increasingly quibble over the future of the farm, and they begin to struggle
with each other for power and influence among the other animals. Snowball concocts a
scheme to build an electricity-generating windmill, but Napoleon solidly opposes the
plan. At the meeting to vote on whether to take up the project, Snowball gives a
passionate speech. Although Napoleon gives only a brief retort, he then makes a
strange noise, and nine attack dogs—the puppies that Napoleon had confiscated in
order to “educate”—burst into the barn and chase Snowball from the farm. Napoleon
assumes leadership of Animal Farm and declares that there will be no more meetings.
From that point on, he asserts, the pigs alone will make all of the decisions—for the
good of every animal.

Napoleon now quickly changes his mind about the windmill, and the animals, especially
Boxer, devote their efforts to completing it. One day, after a storm, the animals find the
windmill toppled. The human farmers in the area declare smugly that the animals made
the walls too thin, but Napoleon claims that Snowball returned to the farm to sabotage
the windmill. He stages a great purge, during which various animals who have allegedly
participated in Snowball’s great conspiracy—meaning any animal who opposes
Napoleon’s uncontested leadership—meet instant death at the teeth of the attack
dogs. With his leadership unquestioned (Boxer has taken up a second maxim,
“Napoleon is always right”), Napoleon begins expanding his powers, rewriting history
to make Snowball a villain. Napoleon also begins to act more and more like a human
being—sleeping in a bed, drinking whisky, and engaging in trade with neighboring
farmers. The original Animalist principles strictly forbade such activities, but Squealer,
Napoleon’s propagandist, justifies every action to the other animals, convincing them
that Napoleon is a great leader and is making things better for everyone—despite the
fact that the common animals are cold, hungry, and overworked.

How to support
your child.

Make sure they
know the text
well.

Re-read with them
or ask them to
recall the story to
you.

Set time aside
when they can
read to you or tell
you about their
favourite part in
the text.

Ask them if they
can name the key
characters and
themes in the text.

Quiz them on the
sequence of the
text and what
quotations they
can remember
from the text.

Ask them to tell
you why the writer
wrote this text and
what the impact is
onthemasa
reader.

Discuss their
feelings about the
text and promote
positivity.
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Mr. Frederick, a neighbouring farmer, cheats Napoleon in the purchase of some timber and then attacks
the farm and dynamites the windmill, which had been rebuilt at great expense. After the demolition of
the windmill, a pitched battle ensues, during which Boxer receives major wounds. The animals rout the
farmers, but Boxer’s injuries weaken him. When he later falls while working on the windmill, he senses
that his time has nearly come. One day, Boxer is nowhere to be found. According to Squealer, Boxer has
died in peace after having been taken to the hospital, praising the Rebellion with his last breath. In
actuality, Napoleon has sold his most loyal and long-suffering worker to a glue maker in order to get
money for whisky.

Years pass on Animal Farm, and the pigs become more and more like human beings—walking upright,
carrying whips, and wearing clothes. Eventually, the seven principles of Animalism, known as the Seven
Commandments and inscribed on the side of the barn, become reduced to a single principle reading “all
animals are equal, but some animals are more equal than others.” Napoleon entertains a human farmer
named Mr. Pilkington at a dinner and declares his intent to ally himself with the human farmers against
the labouring classes of both the human and animal communities. He also changes the name of Animal
Farm back to the Manor Farm, claiming that this title is the “correct” one. Looking in at the party of elites
through the farmhouse window, the common animals can no longer tell which are the pigs and which are
the human beings.



https://www.sparknotes.com/lit/animalfarm/character/mr-pilkington/

Macbeth

The play begins with the brief appearance of a trio of witches and then
moves to a military camp, where the Scottish King Duncan hears the news
that his generals, Macbeth and Banquo, have defeated two separate
invading armies—one from Ireland, led by the rebel Macdonwald, and one
from Norway. Following their pitched battle with these enemy forces,
Macbeth and Banquo encounter the witches as they cross a moor. The
witches prophesy that Macbeth will be made thane (a rank of Scottish
nobility) of Cawdor and eventually King of Scotland. They also prophesy
that Macbeth’s companion, Banquo, will beget a line of Scottish kings,
although Banquo will never be king himself.

The witches vanish, and Macbeth and Banquo treat their prophecies
skeptically until some of King Duncan’s men come to thank the two
generals for their victories in battle and to tell Macbeth that he has indeed
been named thane of Cawdor. The previous thane betrayed Scotland by
fighting for the Norwegians and Duncan has condemned him to death.
Macbeth is intrigued by the possibility that the remainder of the witches’
prophecy—that he will be crowned king—might be true, but he is uncertain
what to expect. He visits with King Duncan, and they plan to dine together
at Inverness, Macbeth’s castle, that night. Macbeth writes ahead to his
wife, Lady Macbeth, telling her all that has happened.

Lady Macbeth suffers none of her husband’s uncertainty. She desires the
kingship for him and wants him to murder Duncan in order to obtain it.
When Macbeth arrives at Inverness, she overrides all of her husband’s
objections and persuades him to kill the king that very night. He and Lady
Macbeth plan to get Duncan’s two chamberlains drunk so they will black
out; the next morning they will blame the murder on the chamberlains, who
will be defenseless, as they will remember nothing. While Duncan is asleep,
Macbeth stabs him, despite his doubts and a number of supernatural
portents, including a vision of a bloody dagger. When Duncan’s death is
discovered the next morning, Macbeth kills the chamberlains—ostensibly
out of rage at their crime—and easily assumes the kingship. Duncan’s sons
Malcolm and Donalbain flee to England and Ireland, respectively, fearing
that whoever killed Duncan desires their demise as well.

Fearful of the witches’ prophecy that Banquo’s heirs will seize the throne,
Macbeth hires a group of murderers to kill Banquo and his son Fleance.
They ambush Banquo on his way to a royal feast, but they fail to kill Fleance,
who escapes into the night. Macbeth becomes furious: as long as Fleance is
alive, he fears that his power remains insecure. At the feast that night,
Banquo’s ghost visits Macbeth. When he sees the ghost, Macbeth raves
fearfully, startling his guests, who include most of the great Scottish
nobility. Lady Macbeth tries to neutralize the damage, but Macbeth’s
kingship incites increasing resistance from his nobles and subjects.

How to support
your child.

Make sure they
know the text
well.

Re-read with them
or ask them to
recall the story to
you.

Set time aside
when they can
read to you or tell
you about their
favourite part in
the text.

Ask them if they
can name the key
characters and
themes in the text.

Quiz them on the
sequence of the
text and what
quotations they
can remember
from the text.

Ask them to tell
you why the writer
wrote this text and
what the impact is
onthemasa
reader.

Discuss their
feelings about the
text and promote
positivity.
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Frightened, Macbeth goes to visit the witches in their cavern. There, they show him a sequence of
demons and spirits who present him with further prophecies: he must beware of Macduff, a
Scottish nobleman who opposed Macbeth’s accession to the throne; he is incapable of being
harmed by any man born of woman; and he will be safe until Birnam Wood comes to Dunsinane
Castle. Macbeth is relieved and feels secure, because he knows that all men are born of women
and that forests cannot move. When he learns that Macduff has fled to England to join Malcolm,
Macbeth orders that Macduff’s castle be seized and, most cruelly, that Lady Macduff and her
children be murdered.

incites increasing resistance from his nobles and subjects.

When news of his family’s execution reaches Macduff in England, he is stricken with grief and
vows revenge. Prince Malcolm, Duncan’s son, has succeeded in raising an army in England, and
Macduff joins him as he rides to Scotland to challenge Macbeth’s forces. The invasion has the
support of the Scottish nobles, who are appalled and frightened by Macbeth’s tyrannical and
murderous behaviour. Lady Macbeth, meanwhile, becomes plagued with fits of sleepwalking in
which she bemoans what she believes to be bloodstains on her hands. Before Macbeth’s
opponents arrive, Macbeth receives news that she has killed herself, causing him to sink into a
deep and pessimistic despair. Nevertheless, he awaits the English and fortifies Dunsinane, to which
he seems to have withdrawn in order to defend himself, certain that the witches’ prophecies
guarantee his invincibility. He is struck numb with fear, however, when he learns that the English
army is advancing on Dunsinane shielded with boughs cut from Birnam Wood. Birnam Wood is
indeed coming to Dunsinane, fulfilling half of the witches’ prophecy.

In the battle, Macbeth hews violently, but the English forces gradually overwhelm his army and
castle. On the battlefield, Macbeth encounters the vengeful Macduff, who declares that he was
not “of woman born” but was instead “untimely ripped” from his mother’s womb (what we now
call birth by caesarean section). Though he realizes that he is doomed, Macbeth continues to fight
until Macduff kills and beheads him. Malcolm, now the King of Scotland, declares his benevolent
intentions for the country and invites all to see him crowned at Scone.



https://www.sparknotes.com/shakespeare/macbeth/character/macduff/

The Power and Conflict Poetry Antholog

Caution - there is a lot to revise here, and many students get overwhelmed. Please remind them that is about remembering
themes and ideas that are common across a number of poems and revising quotations that can be compared to one another.

Ri ims by Simon Armitage

Exposure by Wilfred Owen

Poppies by Jane Weir

Themes: Conflict, Suffering, Reality of War

| Tones: Tragic, Haunting, Anecdotal

Themes: Conflict, Suffering, Nature, Reality of War, Patriotism

| Tanes: Tragic, Haurting, Dreamy

Themes: Bravery, Reality of War, Suffering, Childhood

| Tones: Tender, Tragic, Dreamy, Bitber

Content, Meaning and Purpose

-WWritten to coindde with a TV documentary about
those returning fram war with PTSD. Based on
Guardsman Tromars, who fought inirag in 2003,
-Speaker describes shoating 2 looter dead in Irag and
how it has affected him.

-To show the reader that mental suffering can persist
lang after physical conflict is aver.

Contesxt

“*These are posms of surdvors — the damaged,
exhausted men wha retum fram war in body but
newer, whaolly, in mind.” Simon Amitoge

“Poem coindded with increased awaneness of FTSD
amongst the military, and aroused symipathy amongst
the public — marry of whom were cppased ta the war.

Comtent, Meaning and Purpose

-Speaiker describes war as a batthe against the weather
ard conditions.

-Imagery of cold and warm reflect the delusional mind
of a man dying from hypothermia.

~Owren wanted to draw attention to the suffering,
micnctony and futility of war.

Comtext

-Wiritten in 1917 befare Cwen went on to win the
Military Crass for bravery, and was then killed in battle
in 1918: the poem has suthenticity as & is written by
an actual soidier.

- Of hiss wark, Craeen said: "My theme is war and the
pity of war”.

-Despite highlighting the tragedy of war and mistakes
of senior commanders, he had a desp sense of duty-
“not loath, we lie out here™ shows that be was not
bitter abourt his suffering.

Content, Meaning and Purpose

-A modern poesm that offers an alternative
inberpretation of bravery in corflict: it does not focus
an a soldier in battle but on the mather who & left
behind and must cope with his death,

-The narration covers her visit 8o 3 war memarial,
interspersad with images of the soldier’s childhood
and his departune for war.

Contesxt

-Let around the time of the Irag and Afghan wars, but
the conflict is deliberately ambiguous fo give the poem
a timeless relevance to all mathers and famiies.
~There are hints of a critical tane; about how soldiers
can become intoxicated by the glamour or the miltany:
“a blodkade of yellow bias™ and “intoxicated”.

3
-“Remains” - the images and suffering remain.

-“Legs it up the road” - codoguial language = authentic
woice

~“Then he's carted off in the back of a larry™ —
reduction of humanity to waste or cattle

~“he’s here in my head when | close my eyes [ dug in
behind enemy lines™ — metaghar for a war in his head;
the FTSD is emtrenched.

-“his bloody life in my bloody hands™ — alludes to
Macheth: Macheth the warrior with FTSD and Lady
Macheth’s bloody hands and guilt.

Form and Structure

“Moralogue, told in the present tense ta conwey a
flashback (a symptom af PTS0).

-First four stanzas are set in irag; last three are at
home, showing the afbermath.

-Enjambment between lines and stanzas conveys his
monwersatianal tone and gives it a fast pace, especially
when careying the horror af the killing

-Repetitian of ‘Probably armed, Possibly not™ conweys
guilt and bitterness.

Language

-“Owr brains ache” physical (mold) suffering and mental
[PTSD ar shell shack) suffering.

«Semantic field of weather: weather is the enemy.
-“the merciless iced east winds that knive us...” -
personification [cruel and murdenaws wind); sibilance
[cutting fslicing sound of wind); ellipsis (never-ending).
-Repetition of pronouns ‘we' and “oar® — conweys
togetherness and collective suffering of soldiers.

~'mad gusts tugging on the wire' — personification

Form and Strscture

~Cantrast of Cold>Warm=Cold imageny coveys
Suffering=Delusions=Death of the hypothermic soldier.
-Respetition of “but nothing happens” creates circular
strudiure implying never ending suffering

-Rirymie scheme ABBA and hexameter gives the poem
structure and emphasizes the monotony.

-Pararhymes (half rhymes) [“mernous J knife us™] only
banely hold the poem together, like the men.

Language

-Comtrasting semantic fields of home/childhood |(“cat
hairs”, “play at being Eskimas™, “bedroom”) with
warfinjury |"blockade”, bandaged”, “reinforcements”]
-Awral {sound) imagery: “All my wards

flattened, rolled, turned into felt” shows pain and
inability to speak, and "1 listened, hoping to hear
yaur playground voice catching on the wind” shows
longing far dead son

-“| was brave, as | walked with youw, to the front
door”: different perspective of bravery in conflict.

Form and Structure

-Thisis an Elegy. a poem of mauming.

~Strong sense of form despite the free verse, stream of
consciousness addressing her son directly — paigrant
Mo rhyme scheme makes it mefancholic
“Enjambment gives it an anecdotal tone.
-Hearly half the ines have cassura — she is trying to
hald it together, but can't speak fuently as she s
breaking inside.

-Rich texture of time shifts, and visual, aural and touch
imagery.

Charge of the Light Brigade by Alfred, Lord Tennyson

Bayonet Charge by Ted Hughes

‘War Photographer

Themes: Conflict, Suffering, Reality of War, Patrictism

| Tones: Energetic, Tragic, Haumting

Themes: Conflict, Power, Reality of War, Mature, Bravery,

Patriotism | Tanes: Bewildered, Desperate, Dreamy

Themes: Conflict, Suffering, Reality of War

| Tones: Fairful, Detached, Angry

Content, Meaning and Purpose

- Publizhed six weeks after a disastrous battle against
the Russians in the {unpapular) Crimean War
-Describes a cavalry charge against Russians who shoot
at the lightly-armed Britsh with canmon fram three
sides af a long wvalley.

-OF the B00 hundred who started the change, ower half
were killed, injuned or taken prisaner.

-it is a celebration of the men’s courage ard devation
o their country, symbeals of the might of the British
Empire.

Context

iz Poet Launeate, he had a resporsibdity to inspire the
nation and portray the war in a positive lght:
propaganda.

-Althaugh Tenmysan glarifies the saldiers wha took
part, hie also draws attention to the fact that a
mmmander had made a mistake: “Someone had
blunsdesd”.

-This wias a controwersial point to make in Victorian
times when blind devotion to power was expected.

Comtent, Meaning and Purpose

-Describes the terrifying experience of ‘going awer the
top': foing bayonets {long knives) to the end of rifles
ard leaving a trench to change directhy at the enemy.
“Gteps inside the body and mind of the speaker ta
show how this act transforms a saldier from a lving
thinking person info a dangerous weapon of war.
-Hughes dramatises the struggle between a man's
thoughts and actions.

Comtext

=Published in 1957, but most-likely set in World War 1.
-Hughes' father had surewed the battle of Gallipali in
‘orid War 1, and so he may have wished to drae
attention ko the hardships of trench warfare.

-He draws a contrast betwesn the idealsm of
patriatism and the reality of fighting and kiling. ["King,
henour, human dignity, etcetera®)

Content, Meaning and Purpose

~Tedls the story of 2 war phatographer developing
phatas 2t home in England: 2% a photo develdaps he
[begirs to remember the hiorrors of war — painting a
comtrast to the safety of his dark room.

-#ie appears to be returning to a warzone at the end of
the poem.

-Duffy conveys both the brutality of war and the
indifference of thase who might view the photas in
newspapers and magazines: those wha |ive in coméort
and are unaffected by war.

Context

-Like Tennyzon and Ted Mughes, Duffy was the Poet
Laureate.

-Duffy was inspired to write this poem by her
friendship with a war photographer. She was intrigued
by the challenge faced by thess people whose job
reguires them ta record terrible, horrific ewents
without being able ta directly help their subjects.

-The location is ambiguous and therefore universal:
[“Belfast. Beirut. Fhnom Penh.”)

Language

“Imto the valley of Death®: this Biblcal imagery
[PoTtrays war a5 a supremely powerful, or even
spiritual, experience.

-“james. of Death™ and “mouth of Hell™: pressnts war as
an animal that consumes its wictims.

~“Honaur the Light BrigadeMoble six hundred™:
language glorifies the soldiers, even in death. The “six
hundred” become a celebrated and prestigious group.
-“shot amd shell™: sibilance creates whooshing sounds
af batthe.

Form and Structure

“This is a ballad, a form af poetry to remember
historical events — we should remember their courage.
- werses, each representing 100 men who took part.
-First stanza tightly structured, mirroring the cavalng
formation. Structune becomes awkward to reflect the
thacs af battle and the fewer men retuming alve.
-Dactylic dimeter [HALF-a leaugue J DUM-de-de)
minrars the sound of horses galloping and increases
the poem’s pace.

-Repetitian of ‘the six hundned” at the end of each
stanza [epistrophe) emphasises huge loss.

Language

“The ic tear that brimmed in his eye ing
lilee moiten iran®: his sense of duty (tear) has now
turned into the hot sweak of fear and pain.

“cold dockoaork of the stars and nations™: the soldiers
are part af a cokd and uncaring machine of war.

“his foot hung like statuary in midstride.”: he s frozen
with fear/bewilderment. The caesura (full stap] jolts
ham back to reality.

“a yellow hare that rolled like a flame And crawled in
a threshing drde™: impact of war on nature — the hare
is distressed, just like the scidiers

Form and Structune

-The poem starts ‘in medias res”: in the middle of the
action, to canvey shodk and pace.

-Enjambment maintains the momentum of the charge.
-Time stands =il in the second stanea to convey the
soldier’s bewilderment and reflective thaughts.
-Cantrasts the visual and avral imageny of battle with
the internal thoughts of the soldier = adds to the
confusion.

Language
“All flesh is grass": Biblical reference that means all
human life & temporany — we all die eventually.

“He has a job to do”: like a soldier, the photographer
fhas a sense of duty.

“runming children in 3 nightmare heat”: emctive
smagery with connataticns of hell.

“blood stained into a foreign dust™: lasting impact of
war — links to Remains and ‘blood shadow’.

“he earns a living and they do not care™: they' s
ambigwous — it could refer to readers or the wider
warid.

Form and Structure

“Enjambment — reinforces the sense that the warld s
out of order and confused.

“Abyyme reinfarces the idea that he is trying to bring
order ta a chaotic world — to create an understanding.
~Comtrasts: imagery of rural England and nightmare
war zones.

~Third stanza: A specific image —and 2 memary —
appears before him.

Kamikaze by Beatrice Garland

The Emigree by Carol Rumens

Checking Out Me History by lohn Agard
™

Themes: Conflict, Power, Identity, Protest, Brawery, Chikd!

haod

Power, Protest, Identity, Childhood

Cynical

Th: = Conflict, Pawer, Patriotism, Shame, Nature, ©

| Tones: Scorowful, Friful

| Tanes: Mournful, Defiant,

| Tones: Defiant, Angry, 2

‘Content, Meaning and Purpose

-In Warld 'War 2, lapaness Kamikaze pilots would fiy
manned missiles into tangets such as ships.

-This poem explores a kamikaze pilct’s joumey
towards battle, his decisian o neturn, and how he &
shunned when he returns home.

-As he looks down at the sea, the beauty of nature and
memaries of childhood make him decide ta turn back.

Context

“Cowandice or surrender was a great shame in wartime
Japan.

-Ta surrender meant shame for you and your family,
and rejectian by society: “he must have wondered
‘which had been the better way to die”.

Comtent , Meaning and Purpose

='Emigree’ —a female who & forced to leave their
county for political or social reasons.

-Thee speaker describes her memcries of a home dty
that she was forced to flee. The city & now “sick with

-Despite the cities prablems, her positive memories of
the place cannat be extinguished.

Comtext

-Emigree was published in 1533 The home country of
thee speaker is not revealed — this ambiguity gives the
paem a timeless relevance.

-Increasingly relevant to many peaple in current world
climate

‘Content, Meaning and Purpose

-Represents the voice of a black man who is frustrated
by the: Eurccentric history curriculum in the UK — which
pays little attention to the black histary.

-Black history is quoted to emphasise its separabeness
and 1o stress its importance.

Context

-John Agard was born in the Caribbean in 1949 and
maved to the UK in the 1970s.

-His poetry challenge rad=m and prejudice.

~This poem may, ko same extent, have achieved its

purpose: in 2016, a statue was enected in London in
hanour of Mary Seacole, one of the subjects of the

poem.

=
-The lapaness word ‘kamikaze” means “divine wind’ or
‘heavenly wind”, and has its origin in a heaven-sent
starm that scattered an invading fleet in 1250,

-“dark shoals of fish flashing silver”™: image linksto a
Zamurai sword — comeeys the conflict beteeen his lowe
for nature/life and his sense of duty. Also has sibilance.
- "they treated him as though be no longer existed™:
crued inony - he chose (o lve but now must lve 2s
though be is desd.

-“was no longer the father we loved™: the pilot was
forewer affected by his decision.

Form and Structure

“Marrative and speaker is third person, representing
the distance beteeen her and her father, and his
rejectian by society.

=The first five stanzas are ordered [whilse be is fiying on
his set mission].

Oy full stop is at the end of Stanza Fiwve: he has made
his decision to turn back.

~The final two are in italics and hawve longer line to
represent the fallout of his dedsion: his life has shifted
and will no longer be the same.

Direct speech (“My mather never spoke again®) gives
the poem a persanal tone.

Language:

="1 left it @ a child™: ambiguows meaning — either she
left when she was a child or the city was a child {it was
vulnerable and she feels a responsibility bowards it).
-*i am branded by an impression of sundight”: imagery
of light - it willl stay with her forewer,
-Personification of the oty 1 comb its hair and love
its shining eyes” [she has a maternal love for the city]
ard "My city takes me dancing” (it = romantic and
passionate lowver)

~"ity city hides behind me”: it is vulrnerable and —
despite the fact that she had to flee — she is strong.
~Semantic field of conflict- *Tyrant, tanks, frontiers™

Form and Structune

=First L

~The last line of each stanza is the same (epstraphe):
“sunlight”: renfarces the overridang pasitivity of the
city and of the poem.

-Thee first two stanzas hawe lots of enjambment —
corveys freedom. The final stanza has lots of full-stops
— comaeys that Fact that she is now trapped.

Language

=imagery of fire and light used in all three stanzas
regarding black histonc figures: "Toussaint de
lbeacon”, “Fire-woman”, sunrise”.

-Uses non-standard phonetic speliing (“Dem tell me
wha dem want”, to represent his own powerful
accent and mives Caribbean Crecle dialect with
standard English.

-*] carving out me identity™: metaphor for the painful
struggle to be heard, and to find his identity.

Form

-Dramatic monologue, with a dual structure.

-Stanzas concerning Eurocentric history (normal font)
are interspersed with stanzas on black histary [in itoiffcs
ta represent separateness and rebellion).

- Black histary sectiors arranged as serious |essons to
be learned; traditional history as nursery rhymes,
mioced with fairgtales [mocking of traditional history).

= The lack of punctuation, the starzas in free verse, the
inegular rivyme scheme and the use of Creale could
represent the nanrator's rejection of the rules,
-fepetitian of “Dem tell me™: frustratian.




Ozymandias by Percy Bysshe Shelley

My Last Duchess by Robert Browning

Tissue by Imtiaz Dharker

Themes: Power of Nature, Decay, Pride

| Tones: Ironic, rebelious

Themes: Paower, Pride, Control, Jealousy, Status

| Tomes: Sinister, Bitter, Angry

Themes: Power of Nature, Control, Identity

| Tones: Gentle, Flowing, Ethereal

Content, Meaning and Purpose

-The narrator meets a traveller who tells him about a
decayed stature that he saw in a desert.

-The statue was of a long forgotten ancient King: the
arragant Ozymandias, *king of kings."

-The paem is ironic and one big metaphor: Human
power is only temporany — the statue naw lays
crwmbled n the sand, and even the most poeserful
human creations cannot resist the power of nature.

Context

“Shelley was a poet of the ‘Romantic periad” {|late
1700s and sarky 1800s). Romantic poets were
interested in emotion and the power of nature.
-Shelley also dislked the concept of a monarchy and
the oppressian of ardinary people.

-He had been inspired by the French revalution - when
the French manarchy was owerthrown.

Content, Meaning and Purpose

= The Duke i= showing a wisitor araund his large art
callection and proudly points out a portrait of his last
wifie, wha is now dead. He revealk that he was
annoyed by her ower-friendly and flirtatious behaviour.
-He can finally cortral her by abjectifying her and
showing her portrait to visitors when he choases.

- He is now alone 25 a result of his need for control.
-The wisitor has come ta arrange the Duke's next
marriage, and the Duke’s story & 2 subtle warning
abaut how he expects his next wife to behave.

Comtext

=Birawning was a British poet, and lved in italy. The
paem was published in 1842,

=Browning may have been inspired by the story af an
italian Duke {Duke of Ferrara): his wife died in
suspicious circumstances and it was rumauned that she
had been poioned.

Content, Meaning and Purpase

«Twa défferent meanings of Tissue’ [homonyms] are
explored: firstly, the various pieces of paper that
control our lives (holy books, maps, grocery receipts);
secondly, the: tissue of a human bady.

-The poet explones the paradox that akhaugh paper is
fragile, temporary and ultimately not important, we
allow it ta cantrol aur lees.

-Alza, although human |ife i much more precicus, it is
also fragile and temparary.

Context

-imtiaz Dharker was bom in Pakistan and grew up in
Glasgaw. Tisue” is taken from a 2006 mllection of
poems entitles The Terrorist at My Table™: the
ollection questians haw well we know pecple around
uz.

-Thiz particular poem ko questions haw well we
understand oursetves and the fragiity of bumanity.

Lamguage

-“sneer of cold command”: the king was arrogant, this
has been reognised by the sculptos, the traveller and
then the narrator.

-“Look on my works, ye Mighty, and despair.”: "Loak” =
imperative, stressed syllable highlights commanding
tone;

ironic — he & telling other ‘mighty” kings to admire the
size of his statue and ‘despaic’, however they should
realty despair because power i only temporary.

“The lone and level sands stretch far away.": the
desert i vast, lonely, and lasts far longer than a statue.

Form and Structure

-A sarnet (14 lines) but with an uncormesnticnal
structure_ the structure is normal until a turning poant
[a volta] at Line 9 [ these wards appear). This reflects
how human structures can be destroyed or decay.
-The iambic pentameter riyme scheme is also
dizrupted or decayed.

-First eight lines (the octave) of the sannet: the statue
is described in parts to show its destruction.

-Final tea lines: the huge and immartal desert is
desaribed to emphasise the insignificance of human
power and pride.

Language

-"Locking as if she was alive”: sets a sinster tane.
="Will't please you sit and look at her? rhetorical
guestion to his visitor shows ohsessian with poeer.
-‘she liked whate’er / She looked on, and her looks
‘went everywhere.": hints that his wife was a flirt.

-‘as if she ranked [ My gift of a nine-hundred-years-
old name J With anybody's gift"- she was beneath him
in status, and yet dared to rebel against his authosity.
I gawe commands; Then all smiles stopped together :
euphemism for his wife's murder.

-‘Maotice Neptune, though / Taming a sea-horse’: he
paints aut ancther painting, aka about control.

Form and Structure

=Oramatic Monologue, in iambic pertameter.

-It is a speech, pretending to be a conversation — he
daesn't allow the other person to speak!
-Enjambment: rambling tone, he's getting carried away
with his anger. Me i a litthe unstable.

-Heawy use of caesura [commas and dashes): stuttering
effect shows his frustration and anger: She thanked
men, - good! but thanked / Somehow — Il know not
how'

=Oramatic lramy: the reader can read between the lines
and see that the Duke's comments have a much more
inister undertane.

lamguage

-Sernantic field of light: ("Paper that lets light shine
through', “The: sun shines through their borderlines’,
“let the daylight break through @pitals and
menaliths’] emphasises that light i central to life, a
positive and powerful foree that can break through
‘teswe’ and even manaliths (stone statues].

-‘pages smoothed and stroked and twmed”: gentle
werhs comeey how important documents such as the
Koran are Ereated with respect.

-Fime slips [] might fiy owr lives like paper kites": this
simile suggests that we allow oursehes to be
controlled by paper.

Form and Structure

-The short stanzas create many layers, which is a key
theme of the poem [lyyers of paper and the creation of
human life through layers)

-The lack of rhythm or rhyme creates an efect of
freedom and openness.

-l stanzas have four lines, excent the final stanza
which has one line [‘turned into your skin'): this line
focuses an humans, and addnesses the reader directly
ta remind us that we are all fragile and tempaorary.
“Enjambment between lines and stanzas creates an
effect of freedom and flowing movement.

Extract from The Prelude: Stealing the Boat

by William Wordsworth

Storm on the Island by Seamus Heaney

London by William Blake

Themes: Power of Nature, Fear, Childhood

| Tones: Confident > Dark / Fearful > Reflective

Themes: Pawer of Nature, Fear

| Tones: Dark, Wialent, Anecdotal

Themes: Power, Inequality, Loss, Anger

| Tones: Angry, Dark, Rebelious

‘Content, Meaning and Purpose

-The story of 2 boy's love of nature and a night-time:
adverture in a rowing boat that instils a deeper and
fearful respect for the power of nature.

-At first, the bay is calm and confident, but the sight of
a huge mountain that comes into view scanes the boy
and he fiees back to the shore.

-Hie is now in awe of the mountain and now fearful of
the power of nature which are described as huge and
mighty forms, that do not live like living men.”

- shoukd respect nature and not take it for grambed.

Context

-Published shortly after his death, The Prelude was a
wery kang poem (14 boaks) that told the story of
William Wardsworth's lifie.

~This extract is the first part of a book entitled
‘Introduction — Childhood and Schook-Time”.

-Like: Percy Shelley, Wordswarth was a remantic paet
and 3o his poetry explores themes of nature, human
emction and haw humans are shaped by their
interaction with nature.

Content, Meaning and Purpose

=The narrator describes how a rural istand commaunizy
prepared far a coming storm, and how they were
varfident in their preparations.

-When the storm hits, they are shacked by its power:
its violent sights and sounds are described, using the
metaphor af war.

-The final ine of the poem reveals their fear of
nature’s poasser

Comtext

-Seamus Heaney was Northem irish, he died in 2013,
~This posm was published in 1966 at the start of The
Troubles” in Horthern Ineland: a period of deep unrest
and violence between those who warted to remain
part af the UK and those who wanted to become part
of Irefand.

-The first esght letters of the title spell “Stormant”: this
iz the name of Northern ireland’s padiament. The
paemn might be a metaphor for the political storm that
wias building in the country at the time.

Content, Meaning and Purpase
-The narrator is describing a walk around London and
how he is saddened by the sights and sounds of

-The paem also addresses the kass of innacence and
the determinism of inequality: how new-born infants
are bom into poserty.

-The poem uses rhetoric |persuasive technigues) to
convince the reader that the people in power
Jlandoremers, Church, Government) are to blame for

this inequality.

Context

-The poem was published in 1794, and time of great
powerty & many parts of Londan.

“William Blake was an English poet and artist. Much of
his wark was influenced by his radical political views:
he believed in social and racial equality.

-This poem is part of the “Songs of Experience’
ollection, which focuses on how innocence & lost and
society is corrupt.

-He also questioned the teachings of the Church and
the decisions of Government.

Language

«"Omne summer evening [bed by herf': her’ maght be
mature persanified — this shoees his lowe for nature.
-“am act of stealth / And troubled pleasure’: confident,
lbut the axymearcn suggests he knows it's wrong;
forebodes the troubling events that fallow.
-‘mothing but the stars and grey sky”: emptiress of sky.
-the horizon's bound, a huge peak, black and huge':
the image of the mounitain is mone shocking [contrast).
-Upreared its head' ard ‘measured motion like a
liiving thing”: the mountain is personified 2 a powerful
beast, but calm — conérasts with his oswn inferios panic.
~“There hung a darkness"- kxsting effects of mountain.

Form and Structure
-First person namative — creabes a sense that it s a
perscral poem.
~The regular rhythm and enjambment add ta the effect
of natural speech and a persocnal voice.
-The extract can be split info three sections, sach with
a different tone to reflect his shifting moad:
Linees 1-20: [rowing] canefree and corfident
Lines 21-31: {the mountain appears) dark and fearful
Lines 32-44: (fallowing days] reflective and troubled
~Lontrasts in tone: ‘lustily | dipped my cars inte the
silent lake" versus 'l struck and struck again® and “with
‘trembling oars | turmed'.

Language

-"Nior are there trees which might prove company”™
the iland is a lonely, barren place.

“Wialent verbs are used to describe the stonm:
‘pummels’, “exploding’, ‘spits’.

-Semantic field of war: "Exploding comfortably® {also
an axymaron ta cantrast fear/safety): ‘wind dives and
strafes imvisibly’ (the wind is a fighter plans]; “We are
bombarded by the empty air’ [urder ceasebess attack).
~Thiz ako reinfarces the metaphar of war / troubles.
-'spits like a tame cat turned savage”: simile compares
the nature to an animal that has turned on its cwmer.

Form and Structure
~Wiritten in blank verse and with lots of enjambment:
this creates a conversational and anecdotal tone.
="Wie' [first person plural) creates a sense of
community, and “You' [direct address) makes the
reader feel immersed in the experience.
-The poem can spiit into three sections:
Confidence: "W are prepared:’ (inanic)
The violerce: af the storm: ‘It pummels your house”
Fear: it is a huge nathing that we fear.”
~There is a turning paint |a volta) in Line 14: ‘But na:'.
This moncsyllabic phrase, and the cassura, reflects the
final calm before the storm.

Language

«Sensory [anguage creates an immersive effect: visual
imagery {"Marks of weakness, marks of woe”] and
aural imagery [‘ory of every man”)

-“mind-fonged manacles™: they are trapped in poverty.
-Rhetorical devices ta persuade: repetition (‘In
wevery..'l; emotive language (‘infant’s ory of fear”).
-Criticises the powerful: ‘each chartered street” —
everything is owned by the rich; “Every black'ning
church appals’ - the church is cormupt; *the hapless
soldier’s sigh / Runs in blood down palace walls' -
soldier’s suffer and die due to the decisions of those in
jpower, wha them sehes live in palaces.

Form and Structure

=i dramatic monologue, there is a first-person namrator
[1] who speaks passionately about what he sees.
“Sample ABAB rhyme scheme: reflects the unrelenting
missery of the city, and perhaps the rhythm of his feet
as he trudges around the city.

~First two stanzas focus on people; third stanza focuses
on the institutions he holds respansible; fourth stanza
returns to the people — they are the central focus.

| Key themes and connections: poems that you might choose to compare
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Language for comparison

Assessment Objectives

Poetic Techniques
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When poems have similarities
Similarly, .

Both poems convey [ address...
Both poets explore [ present...
This idea is also explored in...
In a similar way, ..

Likewise, ...

When poems have differences
Although...

Whereas...

Whilst...

In contrast, ...

Conversely, ..

On the other hand, _..

On the comtrary, ...

Unlike...

Ensure that your answer covers all of these
areas:

a0l

*  Write a response related to the key word in
the guestion.

*  LUse comparative language to explore both
POEMS.

* ke arange of evidence to support your
response and to show the meaning of the
POEMME.

A0z

*  Comrment an the effect of the language in
your evidence, inchuding individ ual words.

*  ldentify any use of poetic technigues and

explain their effects.

&03

+  What might the poet's intentions have been
when they wrote the poem?

*  Comment an the historical context —when
was the poem published and what impact
might it hawe had then, and today?

LANGUAGE
IMetaphaor - comparing one thing to ancther
Simille — comparing two things with “like’ or a3’
Personification — giving human qualities ta the non-
hiuwman
Iimagery - language that makes us imagine a sight
fwiswal), sound {awral], touch (tactile], smel or taste.
Tome - the mood or feeling oreated in 2 poem.
[Pathetic Fallacy — giving emotion to weather in order
o create & maood within a text.
lirony — language that says one thing but implies the
apposite ag. sarcasm.
Colloquial Language —infarmal language, usually
creates a conversational tone or authentic voice.
Onomatopoeia — language that socunds like its
meaning.
Alliteration —words that are dose together start with
the same letter or sound.
Sibilance — the repetition of 5 or sh sounds.
Assomance — the repetition of simdar vowel sounds
Consonance — repetition of consonant sounds.
[Plasives — short burst of sound: £, k, p, . g or bsound.

STRUCTURE

Stanza - a group af lines in a poem.
Repetition — repeated words or phrases
Enjambement - a sentence or phrase that runs cnto the
next line.
Eaesura = using punctuatiaon to create pauses ar sfops.
Contrast — oppasite concepis)feelings in a poem.
Juxtaposition - contrasting things placed side by side.
Oocymaoron— a phrase that contradicts itself.
‘Anaphora —when the first word of a stanza is the
same across different stanzas.
Epistrophe - when the final word of a stanza is the
same across different stanzas.
Volta — a turning paint in a poem.

FORM
Speaker — the narrator, or person in the poem.
Free wverse — poetry that doesn't rhyme.
Blank verse — posm in iambic pentameter, but with no
rhyme.
Sonnet — poem of 14 lines with clear rfhyme scheme.
Rhyming couplet - pair of rhyming lines next to each
other.
Meter —arrangement of stressed funstressed syllables.
Monologue — one person speaking for a long time.




What the paper entails - questions, marks, timings and resilience.

Introduction to Paper 1

The written exam takes 1 hour 45 minutes in total and is worth 40% of your entire English
Literature GCSE. It is worth a total of 80 marks.

Section A

Shakespeare Play @
Section A of paper 1 is worth 34 marks, whereby 4 of these marks account for accurate
use of spelling, punctuation and grammar A\ .

You will be given an extract from your chosen Shakespearean play which you must talk
about within your answer, as well as including points from another section of the play that
relates to the question.

The written exam takes 1 hour 45 minutes in total.

Therefore, it is recommended that you spend around 55 minutes on this section, including
5 - 10 minutes spent planning. This leaves up to 50 minutes to write your essay.

Remember that planning is essential as examiners found that a plan frequently led to

a well-constructed answer, and lack of planning proved an issue.

Section B
19 Century Novel @e)
Section B of paper 1 is worth 30 marks, as A{} is not assessed in this section of the exam.

You will be required to answer one question on the novel of your choice, again basing your
response on the given extract and writing about the novel as a whole as well.

In this case, as there are less marks to be gained here, we would recommend that you spend
50 minutes on this section, including 5 to 10 minutes spent planning.



Paper 2

Weightings, Timings and What's Assessed

The written exam takes 2 hours and 15 minutes in total and is worth 60% of your entire

English Literature GCSE.

Section A

Modern texts (drama or prose) ‘ :
\‘ ) Section B

Section A of paper 2 is worth 34 marks
¢ 4 of these marks account for accurate use
of spelling, punctuation and grammar

(AD4).

You will be given a choice of two questions to
answer from your chosen text and you must pick
one fo respond to.

It is recommended that you spend 50
minutes on this section, including 5-10
minutes planning time.

Remember that planning s essential as examiners
found that a plan frequently led to a well-constructed
answer and lack of planning proved an issue.

Section C

Unseen Poetry

Section C of paper is worth 32 marks,

Poetry

Section B of paper 2 is worth 30 marks as
A03 and AD4 is not assessed in this section of the
exam.

You will be required to answer one comparative
guestion on one named poem printed on the paper
and one other poem from your chosen anthology.

In this case, as there are less marks to be gained
here, we would recommend that you spend 45
minutes on this section, including 5 to 10 minutes
spent planning.

o You will be assessed on AO1 and AO2 only as the poem is unseen.

Firstly, you will be given a question worth 24 marks where you will be expected to
write an essay about an unseen poem. You should spend around 30 minutes on

this section.

Then, you will be given another unseen poem that you will be asked to compare to
the first unseen poem for & marks, which you should spend about 10 minutes on.

Familiarising your child\
with the exam papers
and knowing what they
should expect from the
paper is a good way to
build resilience and
stamina.

-Talk about
timings/requirements
and where they will get
the marks.

-Encourage and guide
them to complete past
paper - check to see
how much they have
written per question —
the aim is for about 3
sides as a minimum.

-Let them explain to you
what knowledge they
have shown in their
answers — and guide
them to set target for
themselves for they next
time they write an essay.

-Get them to bring the
past papers they
complete onto school for
their teacher to mark -
then you can go through

kthe feedback with themj

literature/aga-paper-1/

literature/aga-paper-2/

Past papers can be downloaded from this website for free:

English Literature Paper 1 - https://www.physicsandmathstutor.com/past-papers/gcse-english-

English Literature Paper 2 - https://www.physicsandmathstutor.com/past-papers/gcse-english-



https://www.physicsandmathstutor.com/past-papers/gcse-english-literature/aqa-paper-1/
https://www.physicsandmathstutor.com/past-papers/gcse-english-literature/aqa-paper-1/
https://www.physicsandmathstutor.com/past-papers/gcse-english-literature/aqa-paper-2/
https://www.physicsandmathstutor.com/past-papers/gcse-english-literature/aqa-paper-2/
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quality of work in these answers - does it match
up? Will your child’s work achieve a grade 5?
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